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Every child contributes to the vibrancy and success of our commuAgiaslults, it is our job to make
sure that children have what they need to thrive and flourish into adultkanduding access to health
care, nutrition, safety, economic security, and good schools.

Part of a longtime organizational focos educatiorequity,the following issue brief presents updated
data, research, analysis, and trends on the state of school discipline, school safety, and educational
opportunity in Ohio, building off previous reports includifgr,o Tolerance and Exclusionary School
Discipline Policies Har8tudents and Contribute to the Cradle to Prison Pipeline (2&tPkpol

Discipline Policies and the Cradle to Prispeliie (2017)andSchool Resource Officers:
Recommendations for Maximizing School Safety and Minimizing Risks to Ohio Children (2018)

TheCommunityto Prison Pipelinelosh is #&riendly,
outgoing5" grade boy and is described by his
CFNASYR&a | a a¥F¥dzyé YR aNBLFffe
LI Y RS Y As@varidohehged snificanthHis

father lost employmenthis parentsnow argue

often, and he has fallen behind @achoolworkand
class partiipation due tohisanxiety.Sincew2 a K Q a
school reopenedat the beginning of the calendar
year, his behaviarespecially attentiorseeking
behavior has becomencreasinghydisruptive in

class. For youth like Josh, schools ninzste policies

in placeto address their neds and dig into whas
under the surface of these behaviossth

behavioral and mental health suppsrather than punitive approaches that further push children away
from engagement and separate them from opportunities for learning and the ability to be healthy and
thrive.

Many schools have reflead the types of childocusedchanges that are needed imlicies,practices,
behavioral interventions, disciplin@and how children ar&reated in situations that maksignificant
differencesin whether a child facesxclusionary discipline seceiveshe behavioral health services
they need tobe ready to lean.

Children deserve a quality educatiand opportunities for bright and thriving futureshowever, the

Community to Prison Pipelirgtill placesfar too many children on agthwayto incarceratiorwithout
opportunitiesto unlock their potentials and ftdw their dreams
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These children are disproportionately Black, Indigenous, Latinx and other children of color. Many live in
families whose caregivers do not have access to living wages or health care and iargtiesnrmore

likely to experience insecuriip housing, nutrition, and in accesg basic necessitieManymayalso

have disabilities, identify as LGBTQIA+, and have experienced abuse or negiedhdoster care

TheCommunity to Prison Pipelinis builtthrough aconvergencef social,economic, and political
systemgahat inequitably distribute resourcepower,and opportunitiesfor children as they grovrom
childhoodto adulthood It persistsby way ofthe policies and practicdbat are thefoundationsof these
systemswhich perpetate unequal outcomesAs a result of theollective and disparate impact these
systems have on our communitighe interactions that youth have with therandwhat opportunities
childrenare supported to derive from thenmanymarginalized/outh are funneled into the juvenile and
criminal justicesystemsThepolicies and practices withiour institutions, such asur schools play key
rolesin either feeding this pipeline or its disruption

Broadly speakinghe Community to Prison
Pipelinestartswith systemiccommunity
disinvestment The #p code and geographic Systemic
locationof wherea child ishorn, lives, and grovs -
plays a significant role in what resourcasd Communlty
opportunities are accessible to theamd their Disinvestment
families Legacies adystemic oppressioand
racismin our policiesand formal guidelingssuch
as red lining, have caused wide generational
wealth and opportunity gapamong communities and neighborhoodshis is the foundation faan
uneven playing field that places children and yqugbpecifly children of colormore at risk ofiving in
poverty,having unmet basic needs untreated health issuesind experiencing pooreacademic
achievement, less economic opportunity, and greater likelihood of justice system involvement.

. Just as communities remain divided by deep racial
Ineqmtably. andeconomic segregation, so do ogrhoolswithin

Inadequately

them. Nationally, rearly 1 in 5 students attend
schools wherenost oftheir peers are both living in
povertyandBlack oiLatinx' h K A sidal funding
system has led to generations wfequitably and
inadequately funded schoolsMany have
overcrowded classroomaith large class sizes,
fewer highquality teachers, less curricular
resourcesand insufficient funds for special education teachemunselorssocial workers, nurses, and
other support stafflt is true even that every school district in the country with high or moderate
segregation along racial and economic lines has a large achievemeht gap.

Schools

G %SNB G2t S MNergnot8asignedtd be O
used in schooland are notbasedin what is known School
aboutpositive child developmenDespite their 5 e
lack of research, these policieere mandated in Discli P|II'IE
school discipline policyacross the countramid a
national debate on school safety. These policies
have lel to hostile school climatethat lack safety
and trust disproportionately suspending and

Policies




expelling marginalized groud students at highiates andplayed a significant role in making schoals
key entry point into thgustice system

Underresourced schools am@somore likely to
have increased reliance guolice in schools
outsourcingdisciplineto School Resource Officers
R f and law enforcementData shows that police
pOIICI ng officers hurt school climate anthn actually make
in Schools ' them less saf&.Studies have shown that their
presence in schools makes it more likely children
will enter the justice system by way of schdalsed
arrests.Behavioral and mental healtheeds of
children can be present in a variety of wayisich
may be disruptive. In cas where police officers are employed in the school, they may be the person
who is called on to address outbursts or behavioral isseresn thougtprofessionals who understand
youth developmentire mostappropriateto address their needg hese situationbecome critical for a
child in that an adult without appropriate training may make the decision to arrest or use other punitive
measures with that childNationwide,14 million students are in schools with police but no counselor,
nurse, psychologist, @ocial workey

The end of the pipeline mourt involvement and
juvenile detention Juvenile incarceration inflicts Court Involvement &

harm on children physically, mentally, and Juvenile Detention
emotionally.These childrefface lifelong challenges

to accessing education, economic security, healt
care, and opportunities to live well. According to a
2014 report, juvenile incarceration had a three yeq
recidivism rate of 4% in Ohipwhich means that
nearly half of all childmwho have exited detentiowill be rearrested in that time periodNationwide,
approximately2 in 3 youth detained in juvenile facilities leave school without their G.E.D. or diploma
after exiting the justice systetfi. Further,Ohio spends $185,303 eweyear to incarcerate just one

child¥" These dollars would be more effectively spent on children, families, and communities in
upstream investments to support their wellbeing and prevent their involvement in the justice system to
begin with.

School Disciline is an Opportunity to Enhancé&quity PostPandemic

Over the past year, our children and young adults have experigthesshared trauma that was the
globalpandemic. There he beentremendous losses in life and livelihood, diminished opportunities for
relationships and socialization, and decreased access to school and community resources. The pandemic
hasfurther exacerbated preexisting social inequities and compounded the barrfaced prior to

CoVvimo.

The Biden Administration's American Rescue BA&RP)epresents an unparalleled investment in child
and family wellbeingandK-12 education The ARP providesates funding to address sheterm COVID
relief in school districtand opportunity to invest in longer term changes that have the power to make
public education more equitable and more whaleild-focused.

We are seeing an incredible amount of energy and momentum to address lost instruction time in this
moment, especidy for children who have been primarily in virtual learning environments for the last
twelve months. Recovering lost ground academically will be critical, and it will be a gradual process, not



easily fixedy drilling students in intensive summer schoolanger school days. In these efforts, we
must be careful thatw&® 2 y QG | R2 LJi | focks&ddlely brthat v ghifdref Havie dost
Insteadwe mustempower themby investing in theihealthandemotional weltbeing Healthy children
are betterlearners whaare better equipped to overcome gaps in academic learning once they are
physically, mentally, and emotionally well, and this will require education and health care systems to
work in tandem to support our children.

While providinginterventions in
instructional needs and in child health
will be critical for all students in the
coming years pogpandemic, we must
target these resources to students who
have been impacted mosEspecially for
those hurdlinggaps in acceds
technology, instruction, and other
supports since COI® began

As schools across Ohiavereopered,

many studentdavereturnedto their

school buildings witincreasedbehavioral and mental health needs, stemming from a year of instability,
household stresgrauma, and isolation, compoundddr manyby years of inequitable access to
resourcesThe unfortunate fact is that treegaps in access are focused on childmdo are living

poverty and oftentimes marginalized.

Time toPrioritize Health Equity asintegral to Education Equity

Now is the @portunity to recognize that what historicalhas beerclassified as disciplinary issues, even
criminalized, arenostoften whole child needs that have gone unaddresdei with this basic
understanding thasclools and communitiesan begin to take steps forward in the right direction and
elevate child health equity in tandem with education equity.

It is time to look at oubf-school punishments through the lens of lost instruction time and lost access
to wellness services, to recognize that no disciplinary infraction, especially those minor and nonviolent,
should ever result in the loss of these fundamental rights for our children. This is an opportunity to
adjust our prepandemic policies and practices to intemnally address and enhance educational equity
for all students. We must rethink our school discipline policies and practicegppodemic to make

Ohio a place where all children can thrive and live in dignity.

alye 27 (K $dutioftsKopdoiids fageheen limited for years by policies and practices
that have isolated, placed stigma upon, pushed out, and denied thgmerson instructional time and
schootbased services as punishment

In the 20152016 school year alone, owuf-schoolsuspensions accounted for 11 million days of
instruction lost- the equivalent of over 62,000 years of lost instructidar students nationwidé This
represents lack of accessvaluable inpersonlearning and to the services schools provide to support
the whole child which in effect is pushing these services further out of reach of the children who may



arguably benefit from them most to be healthjeyafer, more engaged, supported, and challenged in
their educations

By ontinuingto discipline studats aswas the practicerior to the pandemic, prioritizing harsh and
exclusionary practices over rehabilitative and restorative oitesnbe expeced thatthe number of
out-of-school suspensions and expulsiavifi rise.It can also bepeculate that students who have left
school or been chronically absent since the pandemic began may not r&adhnools that push students
out, make them feel unsafe, unengaged awlif they do not have a place in their own educations, while
alsolacking in resource®tsupport their needsmay see a continued exodus of students

The State of School Discipline in Ohio

We all want areducational system that supports children to learn and flourish into adulthood with
opportunities to live wellHowever, this is simply not possibl#hout addressing the state of school
discipline in Ohio. This is especially important for us to recognize and act on now.

Across our state, children have returned tg
their school buildings for tperson
education, some for the first time since
school closures in March 2028lany of our
children and youtthave returnedwith
untreated health conditionssome newly
emerged and others which may have
worsened over the last year. In fact, in
20182019, 24%f schoolage childrerwho  Heaith Policy Institute of Ohio Fact Sheet2Student Wellness and Health
needed care coordination for common Equity (Mach 26, 2021)

health issues did not receive it, and an even larger percentage, 41% of children in Ohio with special
health care needdlid not receive any care coordination for these health issuelsahyear either*

Chronic Absateeism

Of further concern, some children and youth may not return to school at all, w¥ilchavesignificant
ramificationsfor these children and our society in the years to come. According to recentrazgey 1

in 4 Black children in Ohio (22%) were chronically absent during theZIZI®school year. For
Latinx/Hispanic children, this was 15%. Wdrite children, who had the lowest rate of chronic absence,
8%

It is critical that we focus our energiea ensuring our school buildings are safe, welcoming, and

adzLILR2 NI A DS SYPANRYYSYy(Ga oKSNB OKAf RNBYy TFSSt @It dzS
exclusionary discipline factors greatly here, and the stakes are high right now. If school&éathe

engaging, safe, and supportive spaces they should be for all students, students who have been

disconnected from educational opportunities or have experienced the systemic violence of being

pushed out of school by exclusionary discipline may nestern.



QhIO continues to experience con5|st§:ntl Statewide Out-of-School Suspensions and
high rates of suspensions and expulsions Expulsions per 100 Students Enrolled

despite heightened awareness the s
researchdocumentingthe lifelong
consequencethat high rates of

suspensiortanLJ2 &S FT2NJ I O
and theirlongterm wellbeing*
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number of disciplinary occurrences per
100 students enrolled in public schools hg
remained relatively constant, rising slightl °
since the 201€2011 school yeain the
20152016 school year, 7% Ohio

children received oubf-school suspensions compared with the national rate 0f'’5%.

Discipline Occurrences
(L]

per 100 Enrolled Students

2005-2006 2010-2011 2015-2016 2018-2019

OHIO DEPARTMENT OF EDUCATION ETUDENT REPORT CARD DATA 2005-2019

Fortunately with the bi-partisanpassage of the 2018 Supporting Alternatives for Fair Education (SAFE)

Act, Ohicbecameone ofjust four statesnationwidethat has takersteps to limit the use of oubf-

school suspensions and expulsions for minor misconti®tK A & £ SIA & GA2Yy LINBKAOAID
out-of-school discipline fobehavior that is nonviolent or disruptive for ahildren in prekindergarten

through the third gradeexcept in certain very limitedircumstancesWhile this is still being

implemented in school districts, we do expect this to reduce the high rates of such occurrences in Ohio.

School discipline as an issue cannotbmpartmentalized and separated from the other pressing issues
in our schools&ind communitiegthat must be addressed in tandensuch as chronic absenteeism,




inequitable school funding, graduatior

rates and educational gaps in H iSto ry of

achievement, and student sadi

emotional learning, among others. Of "Ze ro To I e ra n Ce n

course, this systemic perspective of

(<)
education and the factors that create p o I I Cy

educational inequities must also
recognize the immense,

disproportionate harm that all of “Zero tolerance” policies originated during the federal

these issues haveadon Black government's “War on Drugs”. These policies, later

. . ’ adapted to be in schools, were the strategies and strict
Indigenous and othechildren of color punitive policies engaged in by the U.S. Drug

due to racism and historical legacies ¢ Enforcement Administration and the criminal justice

. . - system, such as: mandatory sentencing laws; “three
SyStemlca"y oppressive pOIICIES and strikes"” laws; and “broken windows" policing.

practices for generations in American

society.Exclusionary schodiscipline Spurred on by the “tough on crime” rhetoric of the 1980's
that pushes children out of school and 1990'.5, thgse polu_cues quickly galneq traction, fueled

. . by the prison industrial complex, and this led to a
represents just one piece of the narrative of criminalization that was soon applied to
school, or ommunity,to prison youth and young adults, leading to a spike in juvenile

pipeline and what Michelle Alexander srrests in the e?'rly 1990's. At the time, a 'new theory, the

R superpredator” theory, emerged asserting that the
has coined more broadgsd ¢ KS United States was now facing a looming threat: a
Jim Crowg® generation of young “superpredators” who were capable
of unimaginable violence. This led to a national debate on
public safety, one whose momentum collided with a
As one Black mother voiced recently historically pervasive and expansive backdrop of racism

when interviewed on her hesitance to| ~ 2nd White supremacy.

send her child back to schools as they . . o o
This theory ultimately rationalized the criminalization of

reopeneda L ¥ UKSeé RARY Black and brown children, especially boys and young

children safe before COVID, why men, and played a large role in the passage of the Gun

p > _,_ e 1 Free Schools Act of 1994 meant to severely crack down on
gzdf R L UKAY1 UKl juvenile offenders and crime in K-12 schools. Fear
Inshort, we need our students to mongering persisted, motivating political will for “zero
return to safe environments tolerance” policies in schools, especially after the

ticulady th ti ted b Columbine High School Massacre in 1999 further
paruculary those most impacted by cemented “zero tolerance"” policy footholds in public

the pandemic and inequities that pre education nationwide. This, in turn, led to the suspension

existed it. That means more than just and expulsion of children at high and disparate rates,
making them more likely to be justice system-involved

adequate pesonalprotective through the school, or the community, to prison pipeline.
equipment. It means mvironments

where children of color are safe, [

welcome, and embraced by a positive school clintagt has high expectations of them

Ly GKS O2yGSEG 2F hKA2Qa &l SNB G2t dimplenénted YI Y RI G S
within all Ohio school districts, Ohio continues to face challenges in ensuring fair disciplinary treatment

of all students, making some children disproportionately punished, pushed out, and less safe in their

schools.

‘



The Ohio legislature made changes in @l@o Revised Code 1998, requiringll sdool districtsto
includea T SN2 (i 2 f iBsNThgs©Bliciesligebnirilutedsignificantlyto high rates of out of
school punishmenand exclusionary practicesnce its implementatior!'

G%SNR (2t SNIyOSé¢ | & particdaOiiipbses prelRtériited, laiitongti§, typidally A O Ay
harsh punishments, such as eaftschool suspensions and expulsions, for a wide range of school

violations. Although these policies were originally adopted to address serious and oftentimes violent

offenses, this punitive policy has more often been enforced in cases of minor miscomtaaesult is

that children have beepverRA &8 OA LI AY SR F2NJ y2y @A2t Syl AYyFNI OlAzy
behavior, dress code violations (often termedéad Y G A YA RF G A 2 y ¢ 0 I -appidpriate K G A &
behavior for children and adolescents.

According to data from the 2032020 school year, 59.9% of infractions that resulted inaftgchool

punishment were for nonviolent behavior, with nearly &l NJ ¢ RA 82 6 SRA Sy @ kK R& & NHzLJG A
these policies rely greatly on the personal discretion of school professionals, what is deemed
GRAANMHZLIGA @S¢ 2N) aRAA20SRASY (¢ O0SKIF@A2NI KIa 2@0SNJ i
leading to minor offases being subject to harsh, automatic sanctions beyond what is just or called for

Further, nany studieshave demonstrated a link between educator and administrator bias in the

rationale for disciplinary decisionghere there is room for discretiof"

Serious Bodily Injury, Firearm Look-
Truancy 2.0% a-Likes, False Alarms/Bomb Threat
(] i
\ 1.5%

Theft and/or Vandalism 2'5‘}3’ Unwelcome Sexual Conduct 1.0 %

Harassment/Intimidation

6.6%
Disobedient/Disruptive Behavior
Use, Possession, Sale or 48.2%
Distribution of Firearm,
Explosive, Drugs, Tobacco

9.7%

Fighting/Violence
28.4%

¢
N
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disciplinary policies are not effective in promoting school safety.

In fact, as early as 200the American Psychological Association convened a Zero Tolerandeofi@sk
GKFG FyrtelT SR Sy @SINBR 2F NBaASINDK yR 02y O0f dZRSR
a0K22f OfAYIGS 2NJ aOK22f alFSdeé¢ FyR tftaz2z GKFG GK


https://codes.ohio.gov/ohio-revised-code/section-3313.534#:~:text=(A)%20The%20board%20of%20education,range%20from%20prevention%20to%20intervention.

best] y26f SRAS 2T ORWE adiso RGWIhatfinZsdlidoBeyivirchents where support for
zero tolerance policies is strong, studg®w that both teachers and students actually feel less ¥afe.

Moreover, research has consistently shown that harsh school discipline policies igsuline removal

of a child from school creates a less positive school clinvetiéchis less conducive to learning, not only

for those removed from school, but for all students in a school buildng,Sy -GSHSHASRE 2y Sa
These practices contribute to cultures of low expectations radicechild trust in adults in their school
buildings. Accordintp a 2019 studyall students assigned to a particular schoalding with a high rate

of suspensions were more likely to be arrested and incarcerated later in life and less likely to attend a
four-year college, especially Black matés.

Our current outof-school disciplinary mandates are diametrically opposed totwhadren need right
now to be supported in their whole child wddeing, particularly after thifaumaticyearwith increased
prevalence of adverse childhood experientest could lead to higher rates of disciplinary occurrences
Ay GKS 02y BN 3/ S& oS NP

Disparities in Educational Opportunit& Access to School Services

As CDfohio documented iprevious reportsQhio has disproportionately suspended and expelled
some children at higher rates than others, in particular Black and athitiren of color, students with
disabilities and/or diagnoses of emotional disturbance, and students who qualify as economically
disadvantaged. According to the most recent data from the Ohio Department of Educatss, ttends
persisttoday. Whilethere has been aincrease in the number of restorative practices in place of
exclusionary discipline over the yeananany school buildings throughout Ohsmmetypes of
disparities have becommore pronouncedTheBlackWhite gap in school disciplingt a peak in 2015
2016andhas remained pervasive aur state over the last 15 years examination of data
disaggregated by both race and gender, it is also clear that the disciplifeegajs pronouncealso.

According to a national report calling attention to disparities in the opportunity to learn due tofut
school suspensions during the 262816school year, Ohio had the fourth largest Bihite gap of all
states in days of lost instruction at the secary level* This means that for every 100 Ohio high
school students enrolled that
year, there was a gap of 127
days of lost instruction
between Black students and
White students due to oubf-
school discipline disparities.

ey Y

For other historically

margnalized students,

disparities persist as well.

Using an intersectional lens to
understand the ways in which
AGdZRSY (A0 AydSNESO



https://edsource.org/2015/study-suspensions-harm-well-behaved-kids/72501

identities contribute to increased risk for harsh discipline, and ultimately, lost access to educational
opportunity, is criical.

Although this is not an exhaustive list of factors and identities that place some children at higher risk of
being subject to harsh discipline and criminalization (e.g. children in the child welfare sghikehren

who identify as LGBTQIA+, eton),the following pages, we analydata ondisparities in exclusionary
discipline in further detail by: race and ethnicity; disability; poverty and economic disadvantage; school
typology and geography; and by school type (community vs. traditional mdblaols).

Rate of Out-of-School Suspensions and Expulsions
per 100 Enrolled Students
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Disparities in Access to Educational Opportunity: Race & Ethnicity

Looking at longitudinal data from 202919, the disparities in the Blatkhite discipline gap are stark.
Compared taNVhite boys, Black boys in Ohio were 4.5x more likely to have disciplinary action leading to
out-of-school suspension or expulsion in the 289 school year.

The racial disparities that persist are further pronounced when disaggregated by gender. Althacigh Bl
boys were the most likely demographic to receive-ofischool punishment, we found that the biggest
disparity overall in disproportionate punishment by race and gender is between Black giéhited

girls In fact, during the 201:2019 school yeaBlack girls faced 7x more eaf-school suspensions than
White girls.



Black childrengspecially Black girls
face a higher risk of suspension or
expulsion for subjective behavioral
violations, like dress code violations
or insubordination*V Research
-—/\ B Blackboys | points to adifferential pattern of

40 treatment and implicit bias of

Out-of-School Suspensions and

Expulsions per 100 Students Enrolled
60

Black girls | 5 thority figures who have
. historically judged them more
B white boys harshly,creating disparities in office
20 .
M L referrals and punishmenturther, a
—_— White girls | study2 y 6+ Rdzt GAFAOL GA2Y

girls found that Black girls as young
as 5 were viewed by adults to be
af Saa Ay ywhie§igsite GGKIy

—_— e

Discipline Occurrences per 100 Students Enrolled

2005-2006 2010-2011  2015-2016 2018-2019

OHIO DEPARTMENT OF EDUCATION STUDENT REPORT CARD DATA 2005-2019

As Monique W. Morris argsean
Pushout: The Criminalization of Black Girls in SchBlalsk girls have less opportunity to be children and
I NB &dzoa2SOi G2 aF3aS O2YLINBaaAz2yés Y2NB fA(1Ste (2
false racial stexotypes perpetuated aboutl&k women (e.g. defiant, loud, hypersexual, et Yhis
has farreaching implications on school discipline and the juvenile and criminal justice systems, and it
absolutely contributes to the criminalization of Black girls at higher rates than other depiugs in
Ohio and across the country.

Disparities in Access to Educational Opportunity: Disability

Although students with disabilities represented just 16% of Ohio students (270,589) enrolled in public
schools in 2012020, these students were disprogiionately suspended for more neviolent

infractions compared to their enrolled peers without disabilities.

Students with disabilities have faced unigue and significant challenges during pandemic virtual learning,
especially on top of those thatreexsted COVIBL9. Children and adults with disabilities have long been
subject to ableist assumptions arglinished andtriminalized at high rates in the United States, and

today, this continues to be true where, in fab0% of all people killed by police have a disability and

more than half of all disabled Black Americans have been arrested by time they turned 28\ge4t's

For disabled students to be adequately supported gmstdemic, wamust increasdunding for

students with disabilitiesNhile the federal government promised to cover 40% of all additional costs to
educate students with disabilities when the Individuals witkabilities Education Act (IDEA) was passed
50 years ago, it has failed to do so, even while the number of disabled students has increased by 25%
nationwide*Vii


https://www.law.georgetown.edu/poverty-inequality-center/wp-content/uploads/sites/14/2017/08/girlhood-interrupted.pdf
https://www.americanprogress.org/issues/disability/news/2021/02/10/495668/understanding-policing-black-disabled-bodies/
https://www.americanprogress.org/issues/disability/news/2021/02/10/495668/understanding-policing-black-disabled-bodies/
https://ajph.aphapublications.org/doi/10.2105/AJPH.2017.304095
https://ncld.org/news/policy-and-advocacy/idea-full-funding-why-should-congress-invest-in-special-education/
https://ncld.org/news/policy-and-advocacy/idea-full-funding-why-should-congress-invest-in-special-education/
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counselors, social workers, nurses, school psychologists and well trained fully certified special education
0§SIFOKSNEé HKAOK
greatly to disparate rates of
discipline®™*While this shortage
is asignificantproblem
nationwide, it is particularly
concerning in Ohio, whertae 70% 65%
distribution of resources to
school districtgo provide for

Percentage of Out-of-School Suspensions Incurred by
Students With and Without Disabilities, by Reason

T " 32% 30% 35% 32%
these servicessinadequateThe |~ = = | | [ | | |
. . Enrollment  Disobedient Fighting or Harassmentor Tryanc
Fair School Funding Plan orDisruptive  Violence Intimidation Y
proposal for a new state school Behavior
funding mode] currently being
deliberated, includes a directive Students with Disabilities Students without Disabilities

for a cost study to review and
update the SpECIaI educatlon OHIO DEPARTMENT OF EDUCATION STUDENT REPORT CARD DATA 2019-2020
weightsthat werelast updated in 2007This would be a good start toward addressing funding gaps for
students with disabilities in Ohio.

Disparities in Access to Educational Opportunity: Poverty & Economic Disadvantage
Poverty and economic disadvantage also factor greatly into the likelihood of being harshly disciplined in
Ohio.

Research shows that studeritsy’ RA & i N& O
K A Ffogortions ofstudent populations in poverty in DISCIPLINE AND POVERTY
particular are nearly 10x as likedgthose in districts &0
GAOGK Ga@SNE f2¢6¢ f S@Sdchdol 30 Numberof | dZ0
s,,uspenrc,ion? and expulf,iqns. In fact, Whe[l comp,are :::P’“““‘
uz2 UKSANI LISSNER Ay dwdtg u N| 20 expulsions [ € LJ
these students are more thawice as likely to be o f:,:;::tsby
suspended or expelled in Ohio according to 2018 ::::;‘ﬁ'tm
2019 report card data from the Ohio Department of 0
Education. Vo«‘ Vo«‘ @é $§ ®é‘
~\°d V"'P Qed

. e . . OHIO DEPARTMENT OF EDUCATION 2018-19 REPORT CARD DATA
Disparies n Access to Educational Opportuity: I Y

Ohio School Typology & Geography
The likelihood of experiencing cof-school punishment varies significantly based on school typology
and geography in Ohio.
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https://www.civilrightsproject.ucla.edu/research/k-12-education/special-education/disabling-inequity-the-urgent-need-for-race-conscious-resource-remedies/final-Report-03-22-21-v5-corrected.pdf

Ohio students in urban districts are suspended
or expelled from school more often than their
peers in small town, rural, or sukhan school
typologies, according to the ODE report card
data from 20182019.

This number of suspensions and expulsions pd
100 students in an urban district (29 out of 100
is nearlyfive timeshigher than suburban
districts (6 out of 100).
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Urban
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DISCIPLINE AND GEOGRAPHY
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Number of
suspensions
and
expulsions
per100
students by
districts'
geographic
type
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Community schools, or charter sche@re exempt from many state education lavesid while this does

AyOft dzRS 'y SESYLIiA2Yy TNRBY ef*#hs datahSweRhat his oBsh\ibty OS¢ L2
correlate to a less punitive and exclusionary school environment.
According to school report card data
DISCIPLINE AND SCHOOL TYPE from the 20182019 school year,
‘o hKA2Qa O2YYdzyAile aoOK22i
exclusionanpunishment(suspension
or expulson) at a much higher rate
30 Numberof | (K| y 2dzNJ a4 GSQ8 GNI RA
suspensions | . oo\
and
20 .
expulsions )
per100 In fact, community schools suspended
10 students by or expelled nearly 35 students per 100
school type enrolled. This is more thamice the
o number of students punished with out
Traditional Community of school removal ih K A teaditéonal
Public School Schools . .
public schools (approximately 15 per
OHIO DEPARTMENT OF EDUCATION 2018-19 REPORT CARD DATA
While further analysis is needed to
dzy RSNAR UGl YR gK& hKA2Qa OKFNISNI a0K22fa FNBE aSNBAy3

disproportionately higher rates, it is reasonable to specuth&sr exemption from certaimules could
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result inhigher rates of outof-schod
discipline. This includes the exemption of
charter schools from training and
qualifications requirements for School
Resource Officerand otheraccountability
measures>™

Recommendations: The Pandemic is an
Opportunity to Rethink the Future of
School Discipline in Ohio

Adjust prepandemic policy to intentionally
address and enhance educational equity.
Continuingto measure how well children
jump over barriers rather than address the barriers themselWilsnean our school systems will
continue to fall short in creating the supportive, safe, and welcoming environments that all children
deserve and are able to leabetter within.

To enhanceeducation equity for the longterm benefit of all Ohio childrenOhio must

9y IOl adlrasS tfSaratrdAiazy (42 FYSYR hKAz2z wS@AasSR
mandate.

Senate Bill 3dintroduced in 2015 in the Oh®enate proposedamending Ohio Revised Code to
removell KS a1 SNB (i 2 fbbthis jedsftion redeiyeénly dn Bearing before

dying in the Senate Education Committee. In the absensedf state policy changmany
negative trends contributingp the communityto prison pipeline have persist and will

continue to do so without appropriate actiofhis legislatiomemoved the requirement that

each Ohio school district have zero tolerance policy for violent, disruptive, and inappropriate
student behavior, and reqred districts to adopt a new policy for discipline that allows for all
factors to be considered prior to owtf-school suspensions or expulsioRsmovingthis
mandatewill place our education system in greater liy Sy (i & A dir&tegib Mak ®IQ &
education,Each Child, Our Futuamd the Whole Child FrameworK!

1 ImplementRestorative Justic®ractices Restorative justicand restorative practicesffer an
alternative to punitive discipline policigisat are: more equitable evidencebasedin making
schools saferimprovesschool climatefostershealthy, trusting relationshipsetween
educators and stuehts; decreases disciplinary disparitieagagesneaningful parent and
community input and bwyn; and promotesgreater accountability in educatiosystemsThis
alternativeresults in less reliance on the juvenile and criminal justice systems, lowerahte
chronic absenteeism, higher academic achievement, and bettertkenmg outcomes for children
and their communities.

Enhanceaccess to schodbased and community connected care

Health inequities underlie key entry poirttsthe communityto prison pipeline. One waye can
improve the health oktudents and their families is ledicating statdunding to expand access
to schoolbasedand communityconnectedcare Shoolbased health care is most effective



when it is integrated in both thechool and the communityChildren and families need aceses

to medical homes that provideigh-quality, continuous, and comprehensive health care services
especially during times when schools are not in sessiileS S NE RAAGNAO(G Q& y SSH
there are many promising models for leveraging community partnerships in sbaeetand
communityhealth. Student Wellness and Success Funds hold promise in helping to fund

community partnerships with school districtBhis should be accompanied by thafil of a

State Plan Amendment (SPA) to permit Medicaid to cover eligible services to all Medicaid

enrolled students.

EnsureStudent Wellness and Success Futalget child mental and behavioral health needs.
Challenges in child mental and behavioral health on the riseand this past year has been
especially difficult and traumatic for margtudent Wellness and Success Funds must be
however they were rolled into the Fair School Funding Plan as part of the phased in
implementation. Though CBPhio is supportive of the Fair School Funding Plan and its
implementation, we also recognize the importance of the Student Wge#i and Success
Fundingandwe advocate for thesevestmentsto be protected andused for their intended
purpose to serve child mental and behavioral health ne@tso can and must fund both.

Supportadequateand equitable¥ dzy RA y 3 2 T alsiNdughiihke Eal Schoola OK 2
Funding Plan.

Disparities in education funding contribute to segregated schools and commuhitieder for
schools to be safe places where student learning and wellbepripistized, they must also be
adequately and equitably funded to support the cost of educating and nurtatirghildren who
attend them.

Now is the time to make the choice to prioritize bright, thriving futures, ripe with opportunity, for all
children Realizing tis future will requiresystemicchangedo interrupt the communityto prison

pipelineby ensuing children have access to the professionals and services they need to be healthy and
ready to learn end exclusionary practices in schoalsgd enhance equitableducational opportunies
throughoutOhio.



Endnotes:

il KAt RNByQa 5S8SFSyasS Cdzy R ¢ Khfips:{/viwlv.dhfidreBstiefehs¥. Sdidontet/aploads/2020R NI eSthte@-H N H 1 0 ©

AmericasChildren2020.pdf

iid.

iii |dl

v American Civil Liberties Union. Cops and No Counseélps://www.aclu.org/issues/juvenilgustice/schoolprisonpipeline/copsand-no-counselors
vid.

ViThe Supreme Court of Ohio. 2014 Recidivism ReforExamination of the Reincarceration Rates of Youth Released from Juvenile Correction at

Facilities of the Ohio Department of Youth Services. (2014.)
https://www.supremecourtofohio.gov/Boards/Sentencing/Materials/2015/Jan/2014RecidivismReport.pdf

vif KAt RNByQa 58FSyas Cdz/yRd ¢ Knfips:{/viwiv.dhfdresiefehs¥. SddmOnitei/aploads/2020RNIheSlte@i-H n H N 0 &

AmericasChildren2020.pdf

Vilwdzg Sy At S WdzZAGAOS /2 tAGA2Yd hKA2 / KAfRNByQa .dzR3ISG /2FtAdGA2y L&aadzs

https://imgl.wsimg.com/blobby/go/cce47a4bcd94925a126
8896c52aal5e/downloads/Youth%20arceration%20FINAL%20issue%20brief%201.14.20.pdf?ver=1620048011875

ix] osen, D. J., & Martinez, P. (2020). Lost opportunities: How disparate school discipline continues to drive differemoppanttity to learn. Palo
Alto, CA/Los Angeles, CA: LeagrPolicy Institute; Center for Civil Rights Remedies at the Civil Rights Project, UCLA.
https://www.civilrightsproject.ucla.edu/research/ 2-education/schooldiscipline/lostopportunitieshow-disparateschootdisciplinecontinuesto-
drive-differencesin-the-opportunity-to-learn/LostOpportunitiesREPORV17.pdf

xHealth Policy Institute of Ohio. Fact SheettXStudent Wellness and Health Equity. (March 26, 20@2s://www.healthpolicyohio.org/factsheetk-
12-studentwellnessand-health-equity/

xid,

i BacherHicks, A., Billings, Stephen B. & Deming,(Bept. 2019)National Bureau of Economic Reseafthe School to Prison Pipeline: LeRign
Impacts of Sabol Suspensions on Adult Crintgtps://www.nber.org/papers/w26257

xiil U.S . Departmentof Education Civilrights datacollection:2011-12,201314, and 20152016 DisciplineEstimationsby DisciplineType.Available

at: https://ocrdata.ed.qgov/StateNationalEstimations

v osen, D. J., Kartinez, P. (2020). Lost opportunities: How disparate school discipline continues to drive differences in the opporteaity. alo
Alto, CA/Los Angeles, CA: Learning Policy Institute; Center for Civil Rights Remedies at the Civil RightslZoject, UC

https://ww w.civilrightsproject.ucla.edu/researchik?-education/schoodiscipline/lostopportunitieshow-disparateschootdisciplinecontinuesto-
drive-differencesin-the-opportunity-to-learn/LostOpportunitiesREPORW17.pdf

x Alexander, MichelleThe New Jim Crow: Mass Incarceration in the Age of ColorblindRessed. New York: New Press, 2012.

. NR S

wiAnderson, M.D. Why Black ParentNB y Qi 22 Ay Ay 3 (KS tdzaK (2 wS2LSy {OKz22fad az2iKSNI wW2ySao

https://www.motherjones.com/politics/2021/03/whyblackparerts-arent-joining-the-pushto-reopenschools/

xii Ohio Rev. Code Ann. § 3313.534, availabhetps://codes.ohio.gov/ohierevisedcode/section
3313.534#:~:text=(A)%20The%20board%2008dAcation,range%20from%20prevention%20to%20intervention

wii Riddle, T. & Sinclair, S. Racial Bias associated with disparities in disciplinary action across U.S. schools. Pracedditignalf Academy of
Sciences of the United States of America. {/Apr2019) https://www.pnas.org/content/116/17/8255

xixSkiba, R., Reynolds, C.R., Graham, S., Sheras, P., Close Conoley, V&sGaeziaE. Are Zero Tolerance Policies Effective in ScAoms@an
Psychological Association Zero Tolerance Task Force. (August 9h#@88)jwww.apa.org/pubs/info/reports/zeratolerancereport.pdf

x»Huang, F.L. & Cornell, DT&acher Support for Zero Tolerance Is Associated With Higher Suspension Rates and Lower FeelingSoh&afety.
Psychology Review. (January 26, 20Rttps://doi.org/10.1080/2372966X.2020. B2865

xiPerry, B.L. & Morris, E.W. Suspending Progress: Collateral Consequences of Exclusionary Punishment in Public Scho@schuiogical Review.
(November 5, 2014https://doi.org/10.1177%2F0003122414556308

xi BacherHicks, A., Billings, Stephen B. & Deming,(Bept. 2019)National Bureau of Economic Reseafthe School to Prison Pipeline: LeRign
Impacts of School Suspensions on Adult Criittps://www.nber.org/papers/w26257

xii] osen, D. J., & Martinez, P. (2020). Lost opportunities: How disparate school discipline continues to drive differenogpanttity to learn. Palo
Alto, CA/Los Argles, CA: Learning Policy Institute; Center for Civil Rights Remedies at the Civil Rights Project, UCLA.
https://www.civilrightsproject.ucla.edu/research/ 2-education/schoodiscipline/lostopportunitieshow-disparateschootdisciplinecontinuesto-
drive-differencesin-the-opportunity-to-learn/LostOpportunitiesREPORV17.pdf

xivMorris, E.W. & Perry, B.L. Girls Behaving Badly? Race, Gender, and Subjective Evaluation in the Discipline of AfrinaBidsnAricarican
Sociological Association. (201{tps://www.beyondthegap.org/uploads/4/7/0/9/4709551/girls_behaving_badly.pdf

W LJAGSAYS wos . fF1S8ST Wod g D2yl +fST I ¢o Dieddetivin2aw: Qeytal GeDIdEAINE IRSGualityk S 9 NI & dzNE

(2017).https://www.law.georgetown.edu/povertyinequality-center/wp-content/uploads/sites/14/2017/08/girlhoodinterrupted.pdf

xviMorris, M. W. (2016). Pushout: the criminalization of Black girls in schools. New York: The New Press.

xviThompson, V. Understanding the Policing of Black, Disabled Bodies. Center for AmericassP(®gbruary 10, 2021)
https://www.americanprogress.org/issues/disability/news/2021/02/10/495668/understanddicing-blackdisabledbodies/

xvii National Center for Learning Disabilities. IDEA Full Funding: Why Should Congress Invest in Special Bdpsdtian®.org/news/policyand
advocacy/idedull-fundingwhy-shouldcongressinvestin-specialeducation/

xix|_osen, D. J., MartizeP., & Shin, G.H.R. (2021). Disabling Inequity: The Urgent Need f@@dRaceous Resource Remedies, The Center for Civil
Rights Remedies at the Civil Rights Project, UCLA: Los AngeleT/Avww.civilrightsproject.ucla.edu/research/k2-education/special
education/disablingnequity-the-urgert-needfor-raceconsciousresourceremedies/finatReport03-22-21-v5-corrected. pdf

»x\Wann, Hannah K. Education Laws and Community Schools. Legislative Service Commission. (April 12, 2021).

https://www.lsc.ohio.gov/documents/reference/current/membersonlybriefs/134%20Education%20Laws%20and%20Community%20Schools.pdf

x»xiOh. Rev. Code § 3301.07 ann. Availablétas://law.justia.com/codes/ohio/2006/orc/jd 33010%87.html
wih KA2 58SLI NIYSYyd 2F 9RdZOFGA2Yyd® hKA2Qa 2K2fS /KAfR CNIVYSg2NylY !
http://education.ohio.gov/getattachment/Topics/StuderBupports/OhieSupportsthe-Whole-Child/WholeChildFramewok.pdf.aspx?lang=eblS

/2t t 1 02N


https://www.aclu.org/issues/juvenile-justice/school-prison-pipeline/cops-and-no-counselors
https://www.supremecourtofohio.gov/Boards/Sentencing/Materials/2015/Jan/2014RecidivismReport.pdf
https://www.childrensdefense.org/wp-content/uploads/2020/02/The-State-Of-Americas-Children-2020.pdf
https://www.childrensdefense.org/wp-content/uploads/2020/02/The-State-Of-Americas-Children-2020.pdf
https://img1.wsimg.com/blobby/go/cce47a4a-bcd9-4925-a126-8896c52aa15e/downloads/Youth%20Incarceration%20FINAL%20issue%20brief%201.14.20.pdf?ver=1620048011875
https://img1.wsimg.com/blobby/go/cce47a4a-bcd9-4925-a126-8896c52aa15e/downloads/Youth%20Incarceration%20FINAL%20issue%20brief%201.14.20.pdf?ver=1620048011875
https://www.civilrightsproject.ucla.edu/research/k-12-education/school-discipline/lost-opportunities-how-disparate-school-discipline-continues-to-drive-differences-in-the-opportunity-to-learn/Lost-Opportunities-REPORT-v17.pdf
https://www.civilrightsproject.ucla.edu/research/k-12-education/school-discipline/lost-opportunities-how-disparate-school-discipline-continues-to-drive-differences-in-the-opportunity-to-learn/Lost-Opportunities-REPORT-v17.pdf
https://www.healthpolicyohio.org/fact-sheet-k-12-student-wellness-and-health-equity/
https://www.healthpolicyohio.org/fact-sheet-k-12-student-wellness-and-health-equity/
https://www.nber.org/papers/w26257
https://ocrdata.ed.gov/StateNationalEstimations
https://www.civilrightsproject.ucla.edu/research/k-12-education/school-discipline/lost-opportunities-how-disparate-school-discipline-continues-to-drive-differences-in-the-opportunity-to-learn/Lost-Opportunities-REPORT-v17.pdf
https://www.civilrightsproject.ucla.edu/research/k-12-education/school-discipline/lost-opportunities-how-disparate-school-discipline-continues-to-drive-differences-in-the-opportunity-to-learn/Lost-Opportunities-REPORT-v17.pdf
https://projects.iq.harvard.edu/hksdigitalbookdisplay/publications/new-jim-crow-mass-incarceration-age-colorblindness
https://www.motherjones.com/politics/2021/03/why-black-parents-arent-joining-the-push-to-reopen-schools/
https://codes.ohio.gov/ohio-revised-code/section-3313.534#:~:text=(A)%20The%20board%20of%20education,range%20from%20prevention%20to%20intervention
https://codes.ohio.gov/ohio-revised-code/section-3313.534#:~:text=(A)%20The%20board%20of%20education,range%20from%20prevention%20to%20intervention
https://www.pnas.org/content/116/17/8255
https://www.apa.org/pubs/info/reports/zero-tolerance-report.pdf
https://doi.org/10.1080/2372966X.2020.1832865
https://doi.org/10.1177%2F0003122414556308
https://www.nber.org/papers/w26257
https://www.civilrightsproject.ucla.edu/research/k-12-education/school-discipline/lost-opportunities-how-disparate-school-discipline-continues-to-drive-differences-in-the-opportunity-to-learn/Lost-Opportunities-REPORT-v17.pdf
https://www.civilrightsproject.ucla.edu/research/k-12-education/school-discipline/lost-opportunities-how-disparate-school-discipline-continues-to-drive-differences-in-the-opportunity-to-learn/Lost-Opportunities-REPORT-v17.pdf
https://www.beyondthegap.org/uploads/4/7/0/9/4709551/girls_behaving_badly.pdf
https://www.law.georgetown.edu/poverty-inequality-center/wp-content/uploads/sites/14/2017/08/girlhood-interrupted.pdf
https://www.americanprogress.org/issues/disability/news/2021/02/10/495668/understanding-policing-black-disabled-bodies/
https://ncld.org/news/policy-and-advocacy/idea-full-funding-why-should-congress-invest-in-special-education/
https://ncld.org/news/policy-and-advocacy/idea-full-funding-why-should-congress-invest-in-special-education/
https://www.civilrightsproject.ucla.edu/research/k-12-education/special-education/disabling-inequity-the-urgent-need-for-race-conscious-resource-remedies/final-Report-03-22-21-v5-corrected.pdf
https://www.civilrightsproject.ucla.edu/research/k-12-education/special-education/disabling-inequity-the-urgent-need-for-race-conscious-resource-remedies/final-Report-03-22-21-v5-corrected.pdf
https://www.lsc.ohio.gov/documents/reference/current/membersonlybriefs/134%20Education%20Laws%20and%20Community%20Schools.pdf
https://law.justia.com/codes/ohio/2006/orc/jd_330107-687.html
http://education.ohio.gov/getattachment/Topics/Student-Supports/Ohio-Supports-the-Whole-Child/Whole-Child-Framework.pdf.aspx?lang=en-US

